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INTRdDtrCtlbN 



Since the midd^ 1970s Americans liave been increasingly interested in writing and its place 
m education. On tite mdstbasic level ffits interest iias pioduced a consciousness that 
Amencan stiutents have a "basic sld3Is crisis." Within higher education ijistituticns. one out 
ot ttiree of whi(;h are currcriay refonnijis Bieii cBmcula, facu% and admijiistration are 
lootang carefuUy at the needs of their stuSwits and the ap^TOpriatcncss of the delivenr 
meftods employed to upgrade studenLwxiting sldlls. This report focuses on a study 
conductedovCT the past ^vo years by Ferris faculty to produce an accurate picture of tlie 
state of wnting skills of Ferris students. 



BAeKGROUND 



Because Ferns State CoUege has a Uberal admissions policy and the State does not iiave a 
standard cOTnpeteng^ retjuiwnient in writing at the hip school level, one might infer that 
wnimg IS the weakest aptitude of oi* students. This wea3atess is indeed borne out by ACT 
scores for entera^freshjnan across carnpus. But writing Ls also something many of them 
have successfuUy avoid^ throughout their school years; therefore, much must W done in 
our wmmg classrwntis. For if we have learned nothing else irom two years of talking with 
our cc^^gues m thejprofessionalpfogj^ counteiparts, we have 

learned toat fi^uently at die entry levels and almost invaxial>ly at the manaserial level 
writing is a requtted skiU for Ferris graduates on the job. Eollectively, then, we recosnize 
Jie importance of Wnting gjaass the curriculum, not just in English class. 

Writing Acmss the eurriculuin, a term which lefers to the concent that writing belongs at 
the center^of Ae curnculum,that writing is the concern of tfie entire education^ community 
not an isolated function of the English Department, has developed into a growing ' 
movement across die county. The simple tenet of Writing Across the Cuniculum is this- 
students should wnte rn all their acadeftiic courses at all grade levels. This study was 
undertakeatqsee to what e«ent such a Writing Across ihe Guiriculum proeram might be 
needed at Fems State College. s ^ 

^riiently ai Ferris undergr^diiates are required to take nine credits of wnting courses 
TTiesecoi^es cover a variety of lanitiage issues and pickterns and provide opportunifi' for 
^^'^^^^^J^^^^^^'^^mptac^'ct during the f/eshman year, En addition to these 
freshman level courees, students in some programs are rsquiied to take upper-level writing 
cot^ such as Advanced Technical Writing, Advanced €ornposi3on^oT Proposal Writing 
grftoject Funds. These Ui^r-Ievel writing courses represent an attempt already made at 
Ferns to mitiate Wnhng AcK)ss the Cujriculum on the campus; however, three courses in 
vmbng for selected programs is not indicative of a commitment to place writing at the 
center of the curriculum or of an assurance that students in all cmricula at all levels write in 
at least some of their courses. 
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It dc«s represents however, an institutional cormnitment toward writing. It is natural to be 
cunous about the results of siieh a comihitment, if only to makejeriodic and necessary 
changes in the curriculum. But the prerequisite of any such change is a clear picture of the 
Situation— what can be said with accuracy about the writing sBlls the students possess? 

RESEARCH AND ASSESSMENT 
The Odminittee 

ft the fsffl of 1984, at the direction o arid Sciences Dean Keith Montgomery, 
Languages and literature Head John Alexander formed the Research and Assessment 
Eonun^. Roxanne Cullen chaired the committee; Sandra Balkema, 2«tftfiur Bennett, 
Robert: Ferguson, Bquglas Ifeneline, and Maiy Kilgallen of the DepartmeDt of bahguages 
and Literature were membere, as was Testing Coordinator Fred Swartz. SuBseduehtly, 
L^guages and titerature faculty members John Cullen, Christine Vender Haar and 
Robert von der Gsten joined the committee. ' 

Procedures 

THeebnunittee's initiai project wasjq establish an accurate picture of the state of vmfing of 
Ferns students. To tfiis end die committee worked for several months to design a reliable 
assessment instriiment which would include a prompt-a writing assi^nmeht-th^t (1) was 
cq^naOy accessible to aie experience of all students, (2) could be administered in » 5Q- 
mmm class period, and (3) would produce statistically reliable results. The prompt 
included not only ifopic statement and designation of an audience but also evaluaHon 
cntena (see appendix for copy of prompt). 

In^the spring of 1985 a pilot wiifing sample was taken of approximalely 250 students in 
selected English 113^tions and various T^hnology and Arts and Sciences prc?grams fii 
evaluatmg this materia^ hot only was the writing assessed, but the instrument and 
assessment prbceduie themselves were judged as well. The following questions represent 
m questions the raters coHectively asked themselves when judging the writing samples 
These questions focus on ttie skills that are involved in writing. 

(1) Understanding the assignment's expectations: (Does the writer Icnow what is 
being asked of Km?) 

(2) Choice ctf purpose 096es the writer know what he wants to say?) 

(3) Audience Awaneness-.^(Is die writer consistently aware of a "reader") 

(4) Beginnihg, Middle, and End: (Is the essay's organization easily followed?) 

(5) DevelbpmOTU (Are assertions su^orted with evidence?) 

(6) Logic: (Tfces ffiie writer understand relationships between points made and 
e^dence?) 

(7) Sentence Structure: (JJas the writer used syntax that effectively carries his 



(8) Diction: ^Has ffie writer chosen words that effectively carry his message?) 

(9) Grsumnar, Mechanics, Punctuation, Spellinj: (to what extent has the writer 
mastered Hie conventions of surface correctness?) 

On the basis of this ex^ence, a dm e-jtemiWriting Context, Form, Langua 15-point 
assessihent instriiment for use By train^ raters wasjsrepareti (see appendix for rater sheet 
and deseripft>rs). Diuing the 1985-86 ^ademic^ear die Testing Office organized and 
funded faculty ratex tiaining sessions for die purpose of tiainlng the rating team and 
perfecting the rating system. 
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Once the pilot prc^&ct Had been completeji and the issessinerit ihsttuineht fiad Been 
perfected, the ^tual assessment project was underway. The major projec of t}ie^l9SS-86 
academic jear was a large-scale^ c^pus-wide assessrnent of Ferris students ' writing; In 
the faU of 1985j all incoming fi^shmen produced a wciting sainple; Bits sample was 
collected ft pm the English 111 classes at the opening €Oie fall quarter. En ffie Spnng, all 
English 1 13 students also product a writing sampJe. These two samples represented ffie 
skill level of students entering and exiting the freshitian writing sequence. & addition, 
upper division students from coopssfatiiig programs in Allied Health, Arts and Sciences, 
Business, Education^ C^tometiyi Pharmacy^ and Technology also prodaced_writing 
sampl^^ All these samples were oDtained under uniforrn cbnditiorts during SO-minute 
class periods. 

From these ^^o^djniately 4,0^ 2,129 were selected for analytic 

assessment ClT^ differenoe in numbers represents ttie number of fjisshinan samp>les 
discarded. Since the putproe of the freshman anal^^is 9^as m compare entry and exit levels 
of in^ vidua stucfents,!^ between the 111 sample and the 113 sample^ 

the sample was discarded; on tfie other hand> evei? senior sample was read since no pairing 
of pre-and post- tes^ w^je^ Individu^ writing samples had only a student number 
and a icoded program number for identification purposes; names were either erased or tiot 
included Samples were read jn randomly mixed j>ackets of ten> and raters '^iiormalized*' 
with each otiierat Bie beginning of each session to leinforce leliabiliiy. (For extensive data 
oiLintor-Hiter leKability of language and Literature rating beams, including correlatiotis with 
AGT^d ihter-rater agreement coefHcients, Fred Swartz in FSC Tbsdng Office.) Each 
sample was read indepcndenfly by two ra^ and soqnefd on the assessment instrument 
After the ratings weS? completed- proximately fibiee months later-the scores were 
analyzed to make inferences about the nature of the growth curve in writing abilities of 
Ferris students. 



RESULTS 
Freslimen 



Scores weie cbrnpiled for students in the foHowihl eategoriesj scores for matohedjgairs 
Cpne-test and pc«t-test freshmen) ^sc^ for matched which showed jn^rovement 
frompte-test to post-test; scores for aH up^r division students; and scores for upper 
division studenti by school^ ITie scores ^ on a scsdc bi 345 rounded to the nearest tenth. 
(Kote diat according to tfie rating scde, a sample n^ustj^eive at least a score of 1 in each 
category; tiiK^fcMte, no s_»nple could receive a scor^ lower thwi 3. Thus, a score of 9 was 
mid-range.) It sSo^d be noted tiiat scores arc b^ed only on those samples about which 
raters "agreed'' -die point spread between rater scores was less than 4 for statistical 
reliability. 
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Table #1 



Analysis of Freshman Pre-test and Post-tes i 
Writing Assessment Average Scores (n^l45) 







Post-test 




t Writing Context 


2.9 


3.1 


0.2 


II- Form 


2.8 


3.1 


0.3 


III. Language 


2.6 


2.9 


0.3 


Composite 


S.3 


9.1 


0.8 



Freshmen to ffielregin^ of English 111 showed an average score of 8.3. The post-test 
freshmen showed an average score of 9.1.; their writing skills improved in all categories. 

TKity-ninep^cm of the jR^ showed no impnovenient between pre and 

for the ndn-imprbvers was a 9.1. It is possible that the 
iuglier ^ihty^tadOTt is not challeng(5^ to iiRpiove because of the nature of our courses. It 
IS also po^bte m^the rating scale employed was drientai to more elementary features of 
xratmg^Us and, therefore, was less sensitive in measuring improverhehts at more 
advanced levds. And yet another expiation might be that the better -riaitei^have reached 
a piateaij mm which fliey may require more experience and maturity to rise Sorn. Cleariy 
tms IS something that needs fmther investigation. 

61% did show in^ovement Those who did show improvement between pre-and post- 
test showed an miHal score of 7.7, & lower score than the average of the ehrire ive-test 
|ioup ftieir j)ost-testscores were higher than the whole group. Mareoever, the 
wnpfbven;, while ou^acing the whole group in all categories, made their sti-bng<Mt gains in 
tile area of wnting context. 
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Analysis ^iiiprovIHg Fi5sEmen~ 
Pre-test-pdsPtest Writing Assessment 
Average Scores (n=89) 





Pest-test 


Oain 


I. Writing Context 2.7 


3.8 


i.i 


H. Form 2.6 


3.3 




ID; tanguage 2.4 


3.0 




Composite 7.7 


io.i 


2.4 



Upper Division 



SSS^^^^^T. gmups were all semore except f^^ Pharmacy aunic^) and Cytometry 
^l^te smdents). The composite score of the 495 samples including e^tomX wasa 

f£rS£f f'^VV^^ ^^^^ ^pptometiy >yas a 9.47 Altfioughthe 

commit^ felt ttat it was necessaiy to test the Cytometry students inorder to gSn insight to 
their wnrnig abilities, it necessary to eliminate Opfi^metiy in order to gSUccS 
^tuie of the wntmg ofjjrris studenK upon entering and exiting the institution. The 
tWp2I?f5L'*"f^^ are .fifth year studente and also graduate students who may have taken 
the majority of their wntmg courses at other institutions 



Table #3 



Aii35sis"of T^er DivisioifStudente 
Wiititig Ass^sment Average Scores (n=495) 







total writer^ 


^dinpies asea 


Allied Health 


1G.2 




45 


Arts & Sciences 


95 


50 


45 


Business 


9.9 


81 


72 


Education 


9.0 


176 


132 


(^tometty 


:i,o 


55 


51 


Pharmacy 


10.0 


85 


72 


Technolo^ 


8.8 


98 


78 



S^^rSS?^ ^''^^^ ^^^^^^ P^i^t t<>^ne m nine-tenths points out 

tl^f^^^^^^v:^ ^'^^^ Certainly onl^ a small amount of improvemem is evSent of 
students past the Freshnwn level. The question we must ask. then, is "Is Sis level of 
wntmgabibly adequate for your graduates?" ismisieveioi 

DISCUSSION 

ffiout ffie ccmtextpf the writing itself, a 9.3 or a 10 0 is not particularly deseriptive of the 

the_scbre 9 represent the mid-point on the rating Jeale. fho 
descriptors which the rating team used to designate the 9 paper are as follows. 

ws^iSf ^i*'«Ff Context: The mid-rangejpaper (9) meets the requirements of the 
S£ 5"°^? assignment, has a thesis or main focus, and pays some 

S1S^.n!.S *^ audience's needs, hut does so in a mechanical, formulaic SnerTdoes so 
m an uneven or mconsistent fashion. ^.i uwa !»u 

K«J?|-^*? ^nid-range paper ha- a beginning, a middle, ard an end: 

^t^l^i ^ ^ formulaic or mechanical. Likewise, the paper has 

sinse? predictable, yettfi^ riSe 

Caporym: Language: The mid-range jpaper exhibits a clear and controlled use of 
S^".'^!!?- show much variety.fiirm5d-ra,.5e pa^r al1oeSl"|^ontofover 

m^^nBi''^''' '^'^^ EngUshThowever, once again, 

fc short, the irad-ranje paper reflects^ writer who has the ftmdamentals of writinc well in 
h^d. yet h^ httlAsppW^^^^^^ and has confrS over the writing sit^tiS bS mft bS 
Hus wnter d^ not instill conTidaice in tlie reader confidence that the vStS^kSs 
exacfly what h«^she s doing In other words, the wSter does not p^^SiSi 
competency. The following is an example of a p^r which receivSf rS of 9 fSe 
prompt J31 appendix): ^ ^ 



Student Sample 1 

One OF TWE TaAJORJPROBLEMS IS ALMOST EVEMy HWJf SCtTOOL fS 

/t£co»oc ABUSE. Freshman srvrnKts iEam fo EXPEmmNT with 

milfK ALCOML AT PARTIES AND BEFORE SCtW&L FUNCTIONS SUCH 
AS DANCES OR ATKLETTC GAMES. ThIS PEER PRESSURE AT AN 
^i^l i^^ C4Ar srARl A rOUNG APVlt TO mmtUAttY tUtim AND 
CAUSE HUf OR HER TO NOT TAKE THEIR EDVCATION AND 
RESFOmiBlUTJES SERfOVStY. I PROPOSE TO TAKE THESE C£RtAlS 
ACTIONS TO PERSUADE STWENtS TO GET MORE iNVOLVED IN 
SCHOOL ACTtVJTlES AND LESS INTERESTED Iff DRimtm. 

PiRST, Sf horns High School should create mors acadmwc 

AND SOCIAL etVBS TO GET THE STUDENTS INTERESTED IN SCtlOOb 
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iS^-T^^^- Ft/wowG Tfiesnmovps is expensive, sm' ir 
scmoL Am mwmsm wmk raise ktosey it 

MOST e^TAimr WOULD BE BmsFKiAb, If students ase more 

INVOLVED A7 SCffOOL, THEY ARE MOBS UKBLY TO WANT TO 
represent it iN A RESPMCTAStE WAY AND N07 WANT T6 61V'' IT A 
REPUTATION. ^* - // a 

SECdNpLY, myE A PMSBNTATiON ON AtCOHOL ABUSE AND 
AWA^ESS FOR rm STUpBmS^^^^^ tmy wlbt SEJiWARE OF THE 
DANGEXS AND EFFECTS AtCOJtOt CAN CAVSE. MMY OF THE 
STUDENTS DO NOT KNOW THE RtS^ ANp THE PERCENTAGE OF 
YOUNG ADULTS WHO CAN DEVBlOP A DRimtNG PROBLEM WHEN 
THEY BECm AT AN EARLY AGE. TmS PkESENTATlON WILL INFORM 
AND MAY JNFIVENCE THEM TO BVAtUATE THE CHOICES THEY HAVE 
AND CHOOSE WHAT THEY FEEL IS mdHT TO DO. 

1 REALIZE STUPEMA MX mS^^ NEW THINGS AND LEARN 

^XPEMENCESf BVT IF TSkr ARE EDUCATED ON THE 
FACTS ABOVT DRINKING IT COULD HELP THEM TO MAKE THE RIGHT 



Evaluation 



Gatejorj I Wjiting CdHtest: T^e witer does address the topic and does Have a clear 

Sf^rn*^?? *K '''^i^^ abuse in tSe scliool 

systenu This vmter also clearlyLdebneates what the solutions wiU be: moresocial elubs and 
a^cohplawaieness programs. This ivriter is also addiessing an audience although it is not 
congjletely clear who what audienee isi a more sophisticated approach would, as the 
gom^t du:wts, addr^s a sonified audienee who could take some sort of action, such as 
the school board or the pruicip^. 

eategory II Form: The writer does meet the requirements of this ca'egdry in terms of 
SS"f fu^"^ beginning, middlcj^and end and providing logical examples; however, the 
quality of^e ft»m is^not supenor^ For example, the structure is formulaic with Bie only 
cphesive transition phrases between p^agraphs being First and Second. Likewise, the 
devd^ment of tje individaaLparagiapKs is adeq^uate but the examples used are not fiiJly 
regad nor are they explained in enough detail to make them completely relevant in 
particular the suggestion regardiiig mcBie social clubs. 

e^egpry in Lanmage: Biihis categaiy the M^fer shows an adequate, control of the 
s^^e featiues of StandardEngUsh. TJ>e types of (jnors which do appear include a split 
i^niti^, omitted commas, faulty prtMioon-ahtecedent ag^ment, and non^paraUel 
sfructures. However, none of tliese mois ai^ serious or numerous. In contrast, the essav 
shows command of sentence structure; it lacks those major eirors which indicte a writer 
who IS not m command of the fundamentals of standard syntax. 

T^epapere which r«:eived jcores beJow mid-rahje 0) exhiuited m^or flaws in one or 
Se K)Uow5g^ categories used for rating. A typical paper receiving a score less than 9 is 
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OnmsB PoiNte is a svBtss Anct/f twii^n wtks msm of 
otTHmj. It is a xfiDDtE tg vppek class pozmmm wmcn rs 

nAStCAUV KBPiL VF iTEtt. THERE tS om SeV BACK rOWARBS m£ 
COMMOmTY ANV THA7S THE SNOW REMoVAtmiCfi 4 vl^K 
tSlSFMCfjENf. 

f m OetROfT AREA JS NOT IN THE SSOWBSLT 3VT if BOSS dkf A 

op^^o\v\ Livim jN Tm cj^^^^^ osev 
^S^^^^^^'S'-^ s^oifto BE cteAnsn BEPmB TWE womim 
PAX iji. The majority of jm fim rm snow RmovAL is 

^^X. "^^^^ TO JCLEAR TiiB BUSY STREETS ANP SWeWALRS. WhBN 
Tm SNOVr REMOVAL CREW DOES COME OVT JtS iAfER JN THE 
WBM^„ ^^t^ff J^^ms msSIVE TRAFFrCJA^^ THEi^ 
m TVm BECOME ANGRY BUt NOTHINO EVER SEKIUS TO GET DONE 

Ammk PROBtjEiu mm the snow RmdVAi is rmtR mmob of 
REMOYAt. Detroit WAS a laerce svWtUYS of salt, to break 

^fj^^^^ fC^ AND SmW ON TBE StRJEETS. TutS METHOP CREATES 
^^^^^tEMS ONE TWE SALT DOES NOT BBEaK POWN THE ICE ANB 
mow AFTER THE TEMPERATVRE DROPS PAST J 2 mCREES 
A-NOrnm SET back rS the salt REUINS the cars. CREAfES A LOT 
OP RVST PEVELOmENt AFTER A FEW YEARS. 

ONe DISADVANTAGE OF THIS SNOW REMOVAl IS THE PLOWS 

THRr VSR TO DO THE SJDEWAHS. THE DRIVERS ARE NOT VERY 
CADTrom WHBN PLOWfNG SNOW. THIS RESUtTS IN A LOT OF TORN 
VP i^AVTfS. 

i^J^^JJ^OW J^JtOVAL C^^^ GET THE STREETS CLEARED AT THE 
STRBETS. Be more CAVTIOVS WHEN PLOWINO SjmWALRS 

Qmsss PoiNTiE woutit BE A HAPPr m co^t^f VNIry ovrino the 

mSTER SEASON, 



Bvaluatioti 

Category I Writing ebStext: This paper displays two mjot problems. Tfie fjrst 
we^ess 1$ mt m thesis is not clear. The writer addresses two problen^, snow removal 
^y^ffie neg^pe effecte of s^t The writer begins by stating thai snow removal is a problem 
but the^acto^ nature erf tfie problem is not specifietL Additionally, haltw^iy through the 
pat^r tfte^ woter begins giving examples fttjin a ci^ other tHafl Gtosse Points. The maior 
proWem in tfcs eategoiy, however, is the lack of audience awa;«iess. y^ccerding to fte 
iis$ignjnent, the wi ter was to address the piece to aii official bo^y who coiBci tafee some 
^ction on the problent IKs l^ter, if indeed addressed to such an audience, is eonfusins 
bec^use^the writer takes time to explain where Grosse Pointe is., IPiresum^bly, an officii 
body who could mt acSon on the snow removal problem would fajow the location of the 
tovim. 

Categi>ry tl rorin: Alfliough fte essay is broken into pawgraphs and there is a clear 
overall mm, tbe li|ica piogrcssion of ideas is faulty and the transitions between 
paragraphs are ejdsient but not effectively shown using wonJs and phrases such as Another 
(paragr<^h^)Ow fnore (parag^h4). 
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pafa8faph|a:ti^xistent but not effectiyely sfiown using wonis and phrases such Amher 

Categpryjtt LaHguage: The weaknesses in tfiiis categq^ane plentiful. THefe are 
sentence tVagments atid fused sentences along witfi dangling modifiers as in the case <Sf the 
SJde^aUcS that Uve in the city {Liviag in the cities, sidewaiks are used m6re fyedumi\). ■ ) 
riiere ^ also several instances of faulty pronoun reference. 

Altho^h pa|?ei- is weai, it is not typical of the lowest rated essays read i>y theratirig 
team, yhe followttig essay is an example of a below mid-range paper at the lowest end of 
the ^txng scale. 



Student Sample 3 

tmfeHJSo TN mE PAmim lots. The fdtmf m are conrt/Nm 
mve m wmRE TO CO mEREiNG svmek mcms. So they oatther 

W im PAta^tm LOTS^OF SVPERMAmE CAR WASHES , RESfRAVf 
Am PAnCK. ThENE THE POUSE COME AND GIVE OUT TICKS fdn 

tonfymxSs the youth are not reely do an? mma wonm 

THmi J VST TAtkTms. Bur THE RESTRAVT AND STORE OWNER SAy 
tHU i&m ARE DRlVtN THERE CONSUMER AWAY ByBeiNG /AT gU^H 
CROVPES. 

A mJf Vt !iF SVttWnON TO THIS PROBLEW MAY BE TO OPEN A fmN 
iSAk m A flNBALt PLACE THAT OWEN AND RUN BY THE YOUTH. J 
^^Ur^f^S TBATJmE TEENVAR AND PINBALL PALACE WERE CWSE 
ttOWN FOn THE REASON OF THE DRUGS AND ROtTiNGS THAT WAS 
GOtm m THERE. But MY WEA IS WE LET THE YOVTH RUN TfiS 

3Y way of J a HAVE THE CITY BUY THE BVJmNC AND fTAVe 
mS rOtJTB Sm n' and the PROBIF CO back to THE CITY FOR A 

yobTH roums. By DojNG TjaisIrmNG the youth wtll take 

PRHJ in there WORK AND NOT LET OTHER YOUTH DESTROY If £) 
mUGS 4Nh JtOttERlNG. 



Evaiuatioti 

In addition to ttie siji:$>le siSface eSois, the problems with this essay are self-evident. Tiis 
e^say would ht re been scored a 3 on the fifteen pcint scale, receiving a 1 in each of the 
three rating categories. Writing Context, Form, and Language. 

Th_e best papefs, thc^e with a score of 12 or above exhibited not only adequacy in the thxee 
j-atiftg cate^es but a certain sophistication, breadth of experience and facility Mth 
language. The ^ical above mid-Tange paper (12-15) is describea on the mting inxm as 
foUowsr 

Category J WHUrtg eohtext: llie above mid-range paper meets the requiternents of 
this category (assignment jjorpose, audience)with conttol over the complexity of the task. 
In_some cases the fljesis is not cUrectly stated but clearly implied and the writer of tfie above 
mid-ran^epapHW shows attention lo the probable perspective of the audienc.-?. 
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Categorj^ n jTorm: The above nud-rarigc paper (12-155 exhibits a natufal stnictufe 
men ejcce©:^ an unjsosed structure, Hie mtrodoctioh is imaginaUvBjy conceived 
provoking the leader to read on. The ideas are logical and vf eU conceived. 

eategory ni tgnguagfi: the above mid-range paper is not only error-free but it shows 
an^eifecwe use of sentence va^ partieularily subo^ihation and co<?rdjnation which 
enhances the njadabUiQ^ of the piece. Tlie afeve-nud-range paper also exhibits precise and 
sopmsticated word choice apprbpriate to the level of style. 

Hie foiIo\»1ng ar^ examples of above mid-raiige papers: 

Student SaiTipIe 4 
Tm rnoitm iyrovw like to addkess tmAf is tw*' gravs 

tOftmm W mUfY AREAS IS THE STATE OE Mwm&Atf . If 
W^^J^^^ "^^J^^^AimN OF LOCAL RESJmm^ TO ftStB fCgSP tOCAL 
^CHOOVS AFLOAT. MANY INDtVmVALS FEEt TTiAT TJtg ^cmOLS 
WTSlS Tm W ''RAiLRaAD'' mEM INTO PASSING AI>DmomL 
MitA^pn m<QVESTS BY THRRAtmiNG TO CUT CBRTAlrf AkmS OF 

Tfism PAOGRAiifMiNG. This has been true m our €mumiTy 

M / fCmyr OTHER RURAL DISTRICTS ALSO StfAHE OVR ^HontEM 
TffS PROhtm REAIXY STEMS FROM THE FACt tmt TM STATE 
GommiSNt AMNDONED TTS efforts to rvm Pif^K SCHOOLS 

ECONOMIES mr BorroM m the 

JJWS ANO EARLY 1980'S. In ORDER TO RgCWSR SOME OF 
'•mM fJPSr FEDERAL OR STATE MONEY, THE tmJVmVAU VtSTRlCTS 
pOSr. THM »M> TO 1)BEGIS TO CURTAIL SOAffi Of THK MORS 
ieXPHf^IVE OR LESS POPULAR AREAS OF THElk ^URRTQUtA^ OR 
2)TRy TO RAISE THEIR LOCAL DOLLAR CONTRWiOm RT VEVYING 
mOHE» MILLAOe TAXES TO FUND THESE SPECtAt PROGRAM. 

As ybtJ iNoW^ PEOFlJE IN THE COStMUNlTY HAVE SHOWN A 
WJtUN&^ESS TO PAY HIGHER SCHOOL TAXES IN omER TO fVm 
SPECIAL ACrmTlBS AND I FEEL ASSURED THAT THSY WlVt 
CPNTimS TO DO SO. We are faced with another VPOOMmG 
UiLLAaEyASV if VOTED DOWN, IT MAY COST OUT C^7M>W mAniY 
m mS FUTURE . So THE QUESTION SURFACE ACAlNy "HoW MVCB 
tfimm mU^ m BB CHALLENGED TO KEEP FtJUDtm OVR SCHOOL 
tOCAttrr" i WISH I HAD AN ANSWER TO THAT aVBSTtOPi^ JT 
APfiAUH tHAt ROTH THE NATIONAL AND STATIC ECONmmS ME 
4SA]}f fiMP£i> UPWARDS AND I WOULD LIRE TO THINR Tmr PVms 
PHOM fiOra OF TBESE INTERESTS WOUm AGAm mtf SUffuHT OUR 
SCHOOLS. BUT JS IT LIKELY THAT THIS FUNDING WtUt OGeURf 
PRORAfitV NOT ro THE EXTREME JT ONCE DID OCCUR, nUT 
mP£mttY moUGH to help the SCHOOL cut BACK ON TBB 
NUMma OF ADDITIONAL MlttAGE REQUESTS mEDED, 

Iff Cf/OSING, MY OPINION IS ONE OF SDIPPORT f OR THE SCmOL 
mmiCt, Am that includes being willing to vote m FOR A 
PROmsKP mCREASB until we CAN GET SOME STATE ANV mTWNSL 
F^mmt} AGAIN. I mow THIS OPINION ^4Af NOT BE PWVtAR WJTtt 
AS-t INTmEST CROUPS, BUT AGAIN, J WISH To EXPRESS MY 
FSettmS tfi TOTAL SUPPORT OF om CHILDREff AND THgtH CtmRENT 
EPW^rtOmt INSTRUCTION. 
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Evaluatioti 



AltBottgh not jie strongest example of an above mid-rstfige paper, this particular oatjer 
shows strength m several areas, ^ . ^ ^ ^ 

^^iz^r^l^^i^aCimXm^, m this paper there '%% a clear sense of audience and the 
p^siJechve of the audience. The writer makes mehtibn of possible opposition to the 
position being proposed and lecognizes that not everyone wiH agree with his/her point of 

eategor^ fl Form: 1^ a clear beginning, middle^ and end and moves through 

each withoat formulaic transltiorts such nfmt, second M6 finally . The weakness in this 
eategoiy stems_ m>m a lack of development; specific dem^ would make the argument more 
clear ana convtncmg, 

Gafepry- m tanguagei The language used in the piece indicates Uiat the wnter has a 
lacjhty wjfli language and is able to use terms like tevyirtg, mWase, and economes in an 
appropriate context. 

Student Satiiple ^ 

/ V^OVt^ tlKE TO VOICE m CONCESN FOB Tm NEm FOR A CAVTWN 
mm AT THE INTEKSECTtpN OF M-JP 4m OaIBIRAITH RoAD NEAR 

mktvm. If HAS AtwAfs bees a PAircsmvs iNrmsEcrioN 

i^VOtVim MANY NEAR MSSESj AVCWENTS^ Am SOME FATALmES. 
So PAR THIS YEAR, THERE HAVS BBEl^ TtlR^E FATAUTIES iNVOlVmG 
CAM ACCIDENTS AT THE mfERSeCTlON tf/ MY OPmrON, THE TWO 
WOF SIGNS ON EACH SlbS OF OaiMaiTH HoAO ARE NOT ENOVGH. 
THE ADOmON OF A CAVHON UGHT WOVm BE THE MOST EFFECTIVE 
ANP SAFEST MEASVRB THE STATE CODW TAKE TO LOWER THE 
tNTERSBCTtoN'S ACCiBiSNt POTENfTAt. 

THSRE Am MANY FACTORS WHICH COMmNS TO MAKE THIS A 
PANGBROUS INTBRSECtiON. THE MOST mf VUrANT FACTOR IS THAT 
THESE IS NO YEbtOW CAVtlON tlGHT, WHWH WOVLD BE THE MOST 
EFFECrryB WAY OF ATtRACtlNa AN VNWAny PgJVBR'S ATTENTION 
TO THE UPCOMING iNTERSECtlON. WWtE It WOULD COST THE 
SVAtE A GOOD DEAL OF MONEY TO PVf VP SVCH A LIGHT, THE 
HOMAN tJFE THAT MrGHT BE SAVED WOVW MaKE SVCH A LIGHT A 
WORTHWHILE EXPENDJTVRE. ONCE SVCH A IWHT IS INSTAltED, 
THE OTHER t£SS IMrORTANT FACTORS CAN BE DEALT WITH SUCH AS 
tRlMMim OF THE BVRGEONING FOREST AT THE ROAD'S EDGE 

fm State, HOWEVER, HAS an inhvmane law that states that 

A X^FIC LIGHT e^AmOf BE imTAttED At ANY ONE INTERSECTION 
VNtESS THERE HAVE BEEN AT LEAST FIVE FATAttflES AT THAT 

imkRSEcfioN. There HAVE been three aiready, one of which 

LEFT MY GOOD NEIGHBOR A WWOW. THIS LA W IS AN OVTRAGE AND 
AN AFFROt^ TO bVR SENSE OF HVMAN DimiTt. TRE STATE 
SHOVW DISCONTINUB ITS GHOULISH PRACtiCS OF ASSESSING THE 
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SAPSTY OF A2f WTERSEtrrON BT HOW MAM FATAtifitS ItAVn 
OCCimRBJ> TKERE. 

TwEnirom£,l mim7mTW of tm cm eovNcil , 

WWd WERE EtMCTED JSY THE KESmEmS TO fROTECT tmiR mE9S, 
IH0VWB£LF m m Mr jCAitPAtGrf-T9 GE7 A UGHT imTAlLED At 
THE imERSECtmS OP Si-JSl AND &M.iiU1T2t RoAD. 1 PROPOSE 
THAT WE SfomOK A PVBUC AlVAtlSmsS CAMPAIGN W OVR TOWN 
TO mCE AGAiN miNG TBIS TSSVE BErORE THM TOWN'S CITIZENS 

AND W EDVCATS THOSE FEW mOPtE m TOWN WHO HAY SE 

m^V^m OF m£ SITUAnOS. ISAVE Aim^ CONTACtED THE 
tOCAt NEWSrAPEB AND TWE LOCAL BlGmCHOOL AND fot^ THEM 
ASOm MS OVERAU plan as WEtt AS m LETTER TO tm. THEY 
2fAVE AJSREEP TO BJELP IF YOV Witt GTVB YOVR SUPPORT TO THIS 

PROJECT , Once WE HAVE rm Tom's attention, we can mount 

A PETITION DMUVE AND COLLECT SJCNATmES WHICH WE CAN THEN 

SSND TO tm State tEGistAfv^E, Askmc them to coNsiDEii 

fVTTTNG VP A CAUTiON LIGHf. PLEASE LSm YOUR SUPPORT TO 
7ms EFFORT, 



Evaluation 

Categpry I Writing ettStejct; The mpr is veiy consciously aware of the paqjose of 
tH? -wnlMg, togaan the etiy council's support in a|»tition drive. Also, there is a clear 
indication of tlie audaenee of ffie piece, toe city council. One obvious example of the 
wnters auiiience awareness is the final paiagragh in which the vmter renunds the council 
represefttatire of thear inission, to look out for the welfare of the people. 

Categorj' ^tmz TSefdrmis anything 5utfomiuIaac and the ideas build upon one 
another until the wnter reaches the fmal point which is the recommendatioft that the council 
support the 3>etition. 

Gregory ra Languap: And finally, tlie languap is sophisticated. There are no 
surf^c feature enrors and the sentence shtteture indicates that the writer has complete 
contol 07©-fairiy complex syntactic structures.Tliere is also some colorful word choice. 
mca gmnitm md If lirgeoning. 



SUMMARY 

T^e aboreexainptes should help to put the ratingjcae into perepective. Clearly we would 
like to think that the majority of students leading Fenis State College we vmting at the level 
of con^tency exhibited m the last essay, flbwever. ffie majority of t he writers at tjis 
fTmrnmim - m l eweWtilg seri or Igyll w^te^at t he ahi litv level exp-m plified by t^e 
VCTV im{smm\9x Thjs ceifainly falls short of the professional competency we would 
wish from our students. 



IMPLieATIONS FOR FURTHER STUDY 

5 this pr^ect we have f«u.sed on producing an accurate representation of the state of 
stB^nt WMting a^Feiris.'We have learned that the majority of freshmen imprbve their 
saoiting ahiliBles frprn the time die?' enter English 1 1 1 to the time they leave English 1 1 3. 
We Itare also learned that there is little difference in the afcility levels between the ffeshinen 
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exifeg U3 and tfie^s exittag the college, this assessment pmceduie has raised many 
questions which need further invj^stigation. 

Freshmeii 

Bw OTgaal piw5«e in testing the ftt^shmeti was to establish a sense of th^rate of 
in^rovement of studM in writing intensive compbsitidn courses. H was not out 

mtent tt5 assess flie effteti\^ness of the freshmen writing sequence; ho\vever,it is natural 
fcr tfiatquesfion w be raised in light of our pre- and jK5St-test assessment. W& recognize 
fliat whde ffi^ unprovemCTt fi^^ English 1 U to English 1 13 is not dramatic, it is 
substantiai- It is jmportant to note that we have tested only a fractibri of what we know to 
be tile wrigng i^ocess^llie assessment proceduie does not leiid itself to making an 
assessment of the effectiveness of the fteshman se^iuence because it does not enable us to 
assess tiie ir^y offi^ sHUs which gie freshman s^uence focuses on, namely revision arid 
editing techniques, and cnfical, analytic, and evaluative thinking (See appendix for coune 
guidelines). Th»efofe, we^ should consider for fiiture study an assessment model which 
would lend insight to tiie effectiveness of the freshman sequence. 



AdditibnaUy, we have concluded dial ffie current sequence is effesitive for the rnajority of 
students Bt least in terms of die wrifing sESIs which could be tested by the pioceduie. Our 
study inclicated diat the weak^t wSf^ do, in fact improve. It also indicated that many of 
the better writ^ show no impiovemenfc We need to discover why this is so. Is it because 
w^5 ignore the better writers in bur aS^n^t to bring die lower abili^ writew up to minimum 
competency? Is it because the bet^ writers h^e reached a plateau from which th^ will 
not progress until they have matured ahd^xpenehced more? Or, is our assessment 
mstrument not attuned to the subtleBes of better wnfing^ahd therefore we have simply not 
been able ti> chart the growth which^has^bccuiied with ftese students? Clearly this is an 
important issue which warrants ftutiier ihvestigatibh. 



The purpose of this project was © pix>vide adeseiipttoft of die wiifing abilities of Ferns 
stodtaits. Additional studies could enhance the picture we have alre^ sketehed. One 
stucT^ which we envision would provide an in-dfeptii profile of some segment of Se 
ftesfitaan pi^ulation. This profile would incliuJe personal data, coihpdsingjpiwess data 
and p^cipants/ attitudes toward writmg- The intent of such a study v^ould be to 
determine how that group defined iteself in terms of a language community. 

Upper Division 

The results of the assessment of die uj^r division studehe in^cate diat Oiere is no 
significant growth in writing abilities big^dhd die fieshinan year. We hope that individual 
schools will be interested in a closer and more ttiorough investigation of d^eir particular 
students' writing abilities. 

Some questions warrant further investtpti^^ One is what effect do upper division 
writing courses have on the writing abilities of upper division students? Also, what effect 
do writing intensive ncm-Eiigtish courses have on die writing aKlities of upper division 
studeflts and how will the particular group of freshmetL tested under tiiis project g;row in 
terms of their writing abilities over the next tiute years? 
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CONCttlSIDN 



lus our cop^tidn that studeSte wall natSctome better writers unless they write While 
tii^ ate liifte mting iutensive fiwi^iSon seguence of courses, their mi^hg abilities 
unpro^. PUgges^ tfierefw^, tfiat an oSSfcr to insuTB that our graduating seiiiofs write at 
a ftto^essioual tevel of competeMy, tte wSBng mteusive experience be extendwi beyond 
me tieshJnaJi yep to gmduation. BeBeving tfat writing is an important itteans for learnine 
as we4^ a vital part of our system ^eoranrnnication, wejjtt^se that writiiig be 
mstituiwJ^rosp all ctimcma,jioLjui1 in EngSsS courses, aid at all stages of a student's 
pto^m of study, not just in the Selshinah yean We feel strong that the coticem for a 
s^deots vwtmg d^velopmijnt is aie respohsibilily of the entire facul^, not simply those 
who teach composition m the DepartmCTt of tangoages and Literature. 
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